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Abstract 
The design and ongoing activities of this study were guided by a series of systematic ascertainments accomplished as a result of 
conducting an ongoing microresearch and of capitalizing our experience, gathered particularly from the coordination of the 
teacher training program of the students who major in Pedagogy of Primary and Preschool Education, as well as from the 
participation in numerous special school inspections for obtaining professional degrees.  
This new phenomenon was triggered by the financial crisis that occurred in 2008-2009, and it implies, beyond the repercussions 
at the socio-economic level, repercussions over the shaping of personalities.  
We can define the remigrant student as the student who moved with his/her migrant parents to a different country in view of 
eliminating the „orphan” children with alive parents phenomenon and of being raised, educated and taken care of by them, later 
relocated in Romania, due to the remigration of both parents, which was mainly caused by social and/or cultural lack of 
adaptation and financial difficulties.  
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1. Introduction 
Talking about the phenomenon of migration, on which there are many studies, the reverse phenomenon, the 
remigration, deserve be taking  into consideration. That’s why, we initiated a microresearch, who’s aim was to 
create a educational program, with different activities for the remigrant students.  
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2. Terminological issues 
The study of this phenomenon is utterly complex, because each family has a specific situation, as a consequence 
of the experiences gone through by each and every migrant, meaning that certain families interacted with the 
adoption country and culture in a positive way, whereas some other families failed to adapt themselves thereto. The 
impact of the adoption culture is different in adults and children, as the latter ones’ personality is under shaping. The 
consequences of remigration, seen as a major phenomenon of human life, depend on several factors, such as : 
x the positive or negative attitude of the adoption country’s community towards immigrants ; 
x the migration duration and the life events lived by the child as experiences in other cultures ; 
x the capacity of adaptation to the environmental changes ; 
x the consequences of the bilingualism phenomenon upon personality ; 
x the etiology of remigration, which differs from one family to another. 
The remigrant pupil is the one who moved away with his/her parents to another country with an aim to eliminate 
the phenomenon of the ‘living parents orphan children’ raised, educated and taken care of by them, the child who 
afterwards came back to Romania because of both his parents’ remigration, mainly caused by their social and/or 
cultural maladjustment and financial problems. We deem the pupil come back to Romania with his/her parents, even 
if not born here and gone through institutional experiences in other educational systems to also fall into the 
remigrant pupil category. 
The definition, which we deem to be consistent with the characteristics specific to the remigrant pupil, sees the 
learning difficulties specific to the remigrant pupil as obstacles in the learning activity, which affects the information 
input, the actual processing action, and the information output both from a cognitive and meta-cognitive point of 
view, in case of the persons whose basic intellectual capacities are structurally and functionally intact.  
3. The remigration consequences at the level of the pupil’s adaptation / re-adaptation. Theoretical patterns  
After the début of the remigration phenomenon, in our country the ‘Social Alternatives’ Association from Iaşi, 
with the help of the Ministry of Education, Research, Youth and Sports and of the Ministry of Foreign Affairs, 
performed the first ample trial linked to the effects of this new social phenomenon with an impact at the educational 
level, named ‘Romanian Children’s Remigration’. 
The conclusions of the trial show re-adaptation difficulties and psychological problems that run the risk of 
affecting the remigrant pupils’ development. 
The remigration topic is tackled with according to theoretical analysis patterns whose initial point is the impact of 
this phenomenon on family in general and especially on the remigrant pupil. The neo-classic approaches thus 
account for re-migration in terms of success and failure, in the sense of reaching or failing to reach the goals set up 
(Casarino, 2004).    
The structural pattern tackles with remigration as a transaction of personal and contextual factors. For the 
remigrant child, relocation is a major life event. In order to address the effects at the child’s personality level in a 
personalised way, it is important to adopt a perspective that takes into account the inter-individual options, which 
generate different answers to the same event-stimulus (Manasia & Hăhăianu, 2013).  
The most appropriate pattern for analysing the consequences of remigration at the level of the pupil’s personality 
development is the socio-ecological pattern of the analysis of learning and its implications at the level of the human 
development, initially theorised by Urie Bronfenbrenner.  
This analysis pattern was furthered with an aim to interpret the relationships between the individuals and the 
environmental factors in a deeper way. Thus, in his original theory, Bronfenbrenner (1977) asserts that human 
development can only be correctly perceived and analysed if one takes into account the entire ecological system 
where the child is, which is organised in five sub-systems, each of them depending on the individual experience, so 
that they uphold, guide and influence human development and, in our opinion, the distal and proximal training 
environment. 
Even though Bronfenbrenner’s theory does not refer directly to the didactic process, it provides considerable 
benefits to the entire educational system in general and to the analysis patterns assigned to the educational process in 
particular. 
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The summary analysis of the five sub-systems of the ecological system that influence human development is also 
reflected at the level of the educational process. The micro-system is therefore the sub-system composed of the 
strongest interactions with the greatest impact at the level of the development which arise between the remigrant 
pupil, on the one hand, and family, school, friends or colleagues on the other hand.  
The ecological pattern can offer relevant answers to the specialists interested in understanding personality, 
answers that can be affected by remigration. 
The psycho-social development pattern suggested by Erikson considers that each stage of the human personality 
development is characterised by events and conflicts, by specific tasks to solve, which the individual covers and 
settles in his/her own way for each specific age or stage. The end of this endeavour is represented by the shaping of 
the individual’s personality.  
4. The learning difficulties specific to the remigrant pupil & the direct and indirect effects of remigration 
Our opinion is that the specificity of the remigrant pupil’s adaptation and re-adaptation to the educational activity 
is to be seen from a dominantly pedagogical perspective. We thus suggest the following taxonomies of the learning 
difficulties with implications at the level of the adaptation to the social-educational context : 
- subject to the temporal course of the didactic relationship: learning difficulties specific to the didactic situations, 
learning difficulties specific to the situations with no relation to the didactic ones, learning difficulties specific to the 
non-didactic situations, learning difficulties joint for several type(s) of situations; 
- according to the number of school subjects involved: mono-disciplinary learning difficulties, transversal 
learning difficulties; 
- subject to their nature: exteriorised learning difficulties (specific to the action field, which are concrete and 
easily detectable), interiorised learning difficulties (specific to the iconic and symbolical fields, which are more 
difficultly noticeable or even invisible). 
The direct and indirect effects of remigration that we identified in the existing literature as a result of our own 
investigations and of our discussions had with the faculty members that deal with remigrant pupils are : 
y semi-lingualism, as a phenomenon that deviates from the normal linguistic competence, consisting in the 
individual’s incapacity of speaking clearly, coherently and elaborately; 
y the incapacity of adequately responding to the school assignments; 
y at least one of the learning difficulties set out above; 
y the deficient curriculum adaptation; 
y the deficient relationships with the classmates and the teaching staff;  
y the negative stigmata determined by remigration; 
y the lack of cultural identity and of belongness to a national culture; 
y the significant risk of developing a certain specific disorder from the pro-social area : emotional, behavioural, 
attention- or relation-linked difficulties (Luca & al., 2012);  
y the addiction to adult people (Manasia & Hăhăianu, 2013). 
The symptomatic account presented above has different manifestations, depending on the pupil’s gender, age, on 
the migration duration, on the remigrant pupil’s personality and on the personality of those with whom he has direct 
contact – classmates and faculty members. 
5. A possible Educational Intervention Programme for the Remigrant Pupil (EIPRP) 
The arguments on which such a programme was founded are quantitative and qualitative. The qualitative aspects 
consist in the attempts of eliminating the effects of remigration by individual approaches carried out by faculty 
members that have to particularise the educational route of the pupils come back from other educational systems. 
The quantitative aspects pertain to the information provided by the Bistriţa-Năsăud County School Division 
concerning the remigrant pupil’s account these past three school years: 
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School year Number of remigrant pupils Pupils in all Percentage 
2011-2012 143 53,159 0.27 % 
2012-2013 191 52,615 0.36 % 
2013-2014 180 (until 1.03.2014) 51,279 0.35 % 
 
Table 1. Evolution of remigration phenomenon in the past three school years 
The number of remigrant pupils is noticed to be on a slight rise, whereas the total number of pupils is dropping. 
Even though the percentage is not significant, the effects on the medium and long run make us believe in the 
usefulness of a programme whose essence is likely to considerably better the symptomatology identified above, 
which is specific to the remigrant pupil. 
Departing from the aforementioned conditions, we suggest an intervention programme, by means of which we 
valorised the theories specific to human development : the Ecological Theory of Systems - Bronfenbrenner, the 
Psycho-Social Development Theory - Erikson and the strategy of learning by cooperation, in various educational 
contexts built according to a vision that reconsiders the curriculum adaptation both in the school perimeter and in the 
non-formal and informal environments to which the remigrant pupils adhere, with an aim to improve their school 
results and social behaviours.  
In order to identify the real needs of each remigrant pupil, an individualised analysis is called for, by specific 
investigative approaches, by applying tests that measure the incidence of the effects listed by us above and that 
monitor the remigrant pupil’s progress or regression according to operational indicators on a certain period of time.  
Given the novelty of the remigration topic, in our country the specialists have not been concerned with the social-
psycho-pedagogical investigation of this phenomenon, so that in Romania there are no instruments tested and 
validated on the remigrant pupils. Nevertheless, the literature shows instruments that can be adapted and applied to 
the pupils returned to the Romanian educational system. In this respect, in 1978 Sarason and his collaborators draw 
up an instrument composed of two sections with 57 items, which assesses the impact of the life environment change 
and how the new positive and negative life experiences are lived. 
In order to identify the symptomatology specific to the remigrant pupil one can also use other research 
instruments adapted to the concrete needs, such as : the checklist for studying the behaviour of the children 
experiencing learning difficulties (Child Behavior Checklist – CBCL, Achenbach, 1991), the monitoring grid for 
studying the faculty’s teaching behaviours (Grady, 2006), the Sense of Community Index (SCI) – for determining 
the level of integration in the community, drawn up by McMillan and Chavis in 1986. 
Both the programme suggested by us and the pupils’ testing must have the parents’ or the legal tutor’s agreement 
or actual involvement.  
In order to determine the EIPRP we made reference to a number of questions, whose answers could contribute to 
the improvement or even to the elimination of the problems identified in case of the remigrant pupil, both in formal, 
non-formal and informal contexts, that is in the didactic situations and in those that have no relation with education 
whatsoever : What obvious difficulties does he come across in school or outside it ?, How can he learn better in the 
... school subject ?, How much can self-awareness and self-esteem be traced at the attitude level ?, His favourite 
school subjects are …., The school subjects that involve difficulties are ......, Are the schoolmate relationships better 
with his classmates or with other schoolmates ? etc. 
We think that the elaboration and the application of an EIPRP should consider all the risks listed above and 
depart from the theoretical patterns that analyse the development of personality. The curriculum approach specific to 
all types of educational endeavours / educational contexts / curriculum – formal, non-formal and informal, as well as 
the educational features and risks of the subliminal curriculum, in the context of exploiting learning to the maximum 
extent by cooperation, in its status of educational strategy, should also be valorised within the elaboration of such a 
programme. 
Our opinion is that the architecture of such a programme provides the conditions for mitigating and removing the 
learning and adaptation difficulties, contributing to the significant improvement of the remigrant pupils’ learning, 
emotional, attitude-related, linguistic and social behaviours.  
The putting into practice of an EIPRP can take place by personalised and customised endeavours, as the approach 
of a unitary programme would be difficult to apply because of the particular nature of each and every case. The 
individualised activity that the faculty member deploys for removing the obstacles specific to the remigrant pupils’ 
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integration / reintegration ought to be formalised by a customised intervention scheme structured in three ample 
phases : 
1. the pre-active phase – where the faculty member, according to the information gathered in connection to the 
specificity of each and every pupil, designs and anticipates the teaching-learning sequences, the didactic, non-
didactic situations and those who have no relation with the didactic issues, as well as the intervention strategies;  
2. the inter-active phase – where the faculty member, jointly with other persons involved (parents, school 
psychologists, social workers, speech therapists etc.), identifies appropriate didactic situations and instances that 
have nothing to do with the didactic issues, related to the learning and adjustment difficulties that he/she faces, 
furthers the interactions and the cooperation relationships amongst the pupils, between the pupils and himself / 
herself, as well as between the pupils and other human resources, in non-formal and informal contexts;  
3. the post-active phase – where the faculty member analyses the effects of the interventions made in the formal, 
non-formal and informal contexts, relates them to the goals set up in the first phase and suggests improving 
situations both for the pupil and for those directly or indirectly involved in the programme development and the 
application of the intervention scheme, as a customised route specific to each need. 
All the three phases of the scheme are built around learning by cooperation and around the shaping of the feeling 
of belongness to the school community, which is an endeavour that will provide a transfer of information between 
the faculty member and the pupils, enabling the latter ones to learn, to listen to each other, to come up with 
arguments, to make an agreement between their own information and the partners’, to overcome the isolation 
phenomenon. Within learning by cooperation, the pupils ought to know certain group working techniques and to 
possess certain social habits requested by the non-formal and informal contexts that are necessary to them for 
working together efficiently.  
In cooperation, the pupils learn both the scientific topics (the work assignment) presented and the social habits 
(teamwork). McMahon and collab. (2004) underline that the community’s involvement, alongside the exis-tence of 
a template of role and the feeling of belongness to the school community – in case of the young people, are good 
predictors for the general psychological well-being. In other words, the community cares about the individual if the 
individual cares about the community. The ‘sense of community’ or the belongness to community refers to the 
feeling of an individual’s belonging to a group. D.W. McMillan and D.V. Chavis (1986) think that the belongness to 
community is linked to the members’ feeling that they experience belongness, that they matter to the others and to 
the group, that owing to the commitment of being together they can meet their needs in a satisfactory way.  
Individuals can develop this feeling of belongness to the community in the context of the geographical 
community; we refer here to the belogness to the neighbourhood, the district, the village where they live or we may 
speak about the belongness to a professional group, that is the community of interests (McMillan & Chavis, 1986). 
The main components of the belongness to community are: the participation in the community’s life (membership), 
influence, integration, need meeting and the emotional bonds share.  
Hence the importance of belongness to community in case of the remigrant pupil, as this represents an indicator 
for the consistency of the bonds between him and the new community and also an indicator for the size of the 
belonging persons’ social support network (Nasar, 2003). 
6. Conclusions 
The elaboration and the application of an EIPRP, put into practice by means of the individual schemes, stands out 
in the context where we depart from the idea that apart from one’s particular heredity, each individual is also 
influenced, in his/her development, by the various kinds of environment – be they distal or proximal.  
The change of environment can bring forth traumatising experiences for the remigrant pupil if the responsible 
factors from the school and community environment do not act immediately by elaborating scholastic-type 
approaches at the level of the community, too, based on the learning experiences and on the shaping of the feeling of 
belongness to the group.  
We are aware that the putting into practice of such a programme is not an easy activity, because each remigrant 
pupil is a particular case and the identification of the learning and social difficulties differs substantially from one 
case to another. Thus, apart from the face-to-face discussions with the faculty members that directly manage such 
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situations (schoolmasters, form teachers and parents), we think that tests are imperatively called for, the 
representatives of the psycho-pedagogical assistance offices being to manage and interpret those tests, as the results 
obtained will constitute the condition for building relevant programmes of educational intervention.  
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